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This study examined thes -influences of the homes .on

childran's. attitudes toward reading, parceptions of reading, realing
habits, and reading achievement. Pacticipating in th= study were 38
'law-income white children (and their parents) from nine first-grade
classrooms involved in the Florida Par=nt Education Follow Through
projact. Data wera obtained from child-en and parents through

interviews and direct-observation procadures, including the .
vidsotaping of parent.and child readiny a book togather. Finiings
showai that the total scores of childran's attitudss, perceptions,

and reading habits were not significantly related to their
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‘rzading-achievement scores; that children who were read to at home

watchel less television; that the availability of books from various
sourczs was significantly related to r=aling-achievement scorss; that
parants. of low-achigving children corrected their children in a '
negative way 'more uften than did parents of high achiévers; that
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ThlS study, which examlned*fEﬁiI?"re*Hlﬁ_*hanits d—thITdren*s~—-~——~—~~——~——————
progress in reading, was a part of the Florida Parent Education Follow
Through (FT) research and evaluation effort for the 1975-76 school year.
This pilot project examined in depth.the multiple a5pects of ore area T
(reading) at one grade level (first) 1n one elementary school. The study

- ~.attempted, as far as p0551b1e, to use existing project. personnel to gather
data as a part of the ongoing program. ‘Deta pertaining to reading were
obtained from chi ldren_and parents via both interview and direct obser-
vation procedures. Examlnlng the. relat1onsh1ps among the various types
of data was the maJor focus of this study

This study examlned the. 1nfluences of the home on.children's at- B
titudes toward reading, perceptions of read1ng, readlng hablts, and
reading ach1evement :

Spec 1f1c obJect1ves were ' e em e

A, 'To study the. home read1ng enV1ronment. -
. .. B, To-assess parenu -child reading 1nteracL10n by v1deoLap1ng them
readLng a book tognther. o

C. To study children' s attltudes toward read1ng, perceptlonc of . o
readlng, read1ng hablts and reading . achlevement - . : Loy

(

‘D.. To examine the relationships among A,'Biand c.

o L _ — 7 _M‘ethOd' ) _ e

i Sub ects. A random sample of low-income white ch11dren was selected

- , from the nine first-grade FT classrooms in the largest school in one pro-

* ject site, The sample was restricted to .one SES level and one ethnic

‘ group to control for these’ variables while examining the variables.of
.interest. The number of children selected per room ranged from two to -

‘'seven, Data were gathered for 38 ch11dren and .their parents.

i

presented at’ annual meetlng of Internat1onal Read1ng ASSOC13 .ion,
M1am1, Flor1da May, 1976.
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. Prodecure. In general, each instiument used in this study was
developed, pilot-tested onr a.similar population in Gainesville, and

revised before being administered. All data were collected between

January and June, 1876,

Instruments. A brief description of each instrument will be given

at this time. Copies of the imstruments can be provided upon request.

A. Home Reading Environment. . :
1. Biweekly Home Reading Questions. These home reading’ questiens,
- developed by the investigators, -were asked during the regular
biweekly home visits made by paraprofessional parent educators
between late January and early .June. ' :

2. Parent Interview. A staff member of the local FT program inter-
~-——v—-ien‘o.!ed—on‘e-o37‘-:1:11a—pax:enr.s.of_,eat:h;i:argﬁ_‘c_,ch_i_l_ﬁc,l_.__cl_uring April (n=38). °

B. Parent - Child Reading Interaction. DUring April each-parent -

child dyad was videotaped reading The Very Hungry Caterpillar,
by Eric Carle. These videotapes were then coded using the fol-
~ lowing three observation systems: o -
1. Desirable Teaching Behavijor (DTB) Usage. The Florida Parent _
- Education FT Program focuses on ten Desirable Teaching Behaviors
(DTB) which researchers have identified as helping chiidren learn.
The number of times each parent used each DTB during the reading -
session was tallied. Two independent viewings of each video-
tape were done, with descripancies resclved by a third viewing.
Intercoder agreements exceeding .80 before resolutions wer e
maintained throughout. E : S

“

2. Reciprocal Category System (RCS).-Verbal behavior of the parent
- and child was coded into categories every three seconds or when-
ever the behavior changed. A special form of the RCS developed
by one of the investigators to -examine parent-child reading ,
“behavior was used.  Intercoder agreement” exceeded .80 on the in-
strument as a whole and on various subcategories of interest. .

3.. Parent-Child Reading -Observation Schedule (ROS). This instru- T
ment, developed by the investigators, recorded .information such o
-as who read the book; where was the book while it was being
-Tead; did the reader read the cover, title page, ctc, The
coding- was done by.'a trained graduate student. '

€. Child's Development .in Reading. -
" 1.- Child Interview. The interview consists of
- a. 'attitudes tcward reading
k. perceptions of reading
c. reading habits . ' ~ . .
- - The interviews were conducted® during May by a graduate student
R for her doctoral dissertation study. Audiotapes of the inter-
: views were coded and analyzed by the same graduate.student.
2. Reading Achicvement. The local school district ddministered the
' Compreheénsive Tests of ‘Basic Skills (CTBS)  to all FT children
durihg'Marchf Regdfng achievement scores for the children in this
pilot sludy-were obtained from that set of data. ' '

three parts:
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Findings
_Home Reading Environment . :
B Biweekly Home Reading Questioms. The biweekly reading questions were
divided into two categories. The first set of questlons asked the parent
to remember-things that had happened during the previous day while the .
second set asked about what had happened during the past week. Since thase
_home visits were always scheduled for Tuesdays through Fridays, they report

weekday reading activities. Only questions from the .second half might T
include weekend activities. : _ ey

Home visits were made to 49 homes but for 4 of thesp Tio blweeklv 'ﬁx‘“”4£'

Reading Question forms were returned. Therefore, data are Teported for the~
45 children on whom we have at least one form. A total of 182 forms - \
(47% of the total possible forms) was tabulated. The number of forms TN

received for each child is presented in Table 1.
- Table 1

Number of Biweekly Reading Question Forms-
"Received for Each Child in the Sample

‘No. of BH Reading R - Total By
Forms per Child ' ' Mo.'Children o Reading Forms

0 - ’ \'j
5 . Ve
14 .
27
28
20
42
21
16 g
9 i o

WoNOnN_UWN-HO
HRDWN A O NN S

Totals o .49 : ., 182

Summary data for the biweekly reading questions is given in Table 2.

The first question asked parents if their child had been read to (or
read with) during the previous day. Some children had been read to far
more than others. Ten parents never Teported reading with their child.
Ten parents-reported that someone had read with their child prior to

- every visit, indicating that reading to or with that child was -at least
somewhat habitual. Forty-nine percent (49%) of the reports indicated
any reading with the child. Mothers read with their children far more
than other family members (mentioned 21 t1mes) Sisters (9 times),"
fathers (8 times)., and brothers (6 times) ﬁdllowed - Some ~hildren were
read to consistently (on more than one report) by thé same person
(20 chlldren) while others read w1th several famlly members (11 chlldren).

L NN ' 4 . ) [
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I Table 2 A 5

Biweekly Reading Oues ions Summary

Iten : % of t1mesareported % of families renorting
(n=182) - occurrerice (at least once)
: , ' o (n-45)
Adult read with child 49 : o 8n
Adult saw child read . " 63 o 9]
Child saw someone read - 69 ' 01
Storybook brought home _ : 31 - 69
_Visits to library ' 12 S _ 26
*  Child draws at home B2 - 93
Child writes at home o 85 ‘ 98
Adult can show writing or drawing 79 : : 98

Slmllarly some children read with family members consistently at the
same time of day while others read at several times. Some (26 children)

. Tead repeatedly“In—one*speCral reading-place-while-others..(6_children)_read
in various places of the house. The favorite place for readlng with the
‘child was in the ‘living room or family room (mentioned 26 times), either on
the floor (12 times), a sofa (11 times) or at a table or desk (6 t1mes)

The second question asked 1f the adult. had: ‘'seen the child read by him/
herself during the previous day.- Children had been seen reading alone 63%
of the time. - Some (4 children) had never been seen to read, while ' -

12 had been seen reading on every b1week1y report

_ The third question asked if the. ch11d had- seen anyone else in the family
reading during the previous day. Almost 70% of the reports showed that the
child had seen other’family members read the prior day. Mothers weré
reported to be seen reading far nore than other family members (29 times re-
ported compared with 9 father .reports, 13 sister reports, and 7 brother
_reports). The newspaper was the most widely read item (27 times mentioned)

+ with novel or storybook getting 18 tallies (this includes children's ) ~
books), textbooks getting 16 tallies (moqtly qchoo]bnoks of siblings}, and
.magdazines belng mentioned 5 times. .

The remalnder of the questions asked about what happened durlng the -
~past week. Only 31% of -the visits indicated that the child had brought
a storybook (not a textbook) home from school to read during the week -
before the visit. Fourteen of the ch11dren never brought hore storybooks
~from school

Only 12 (out of 45) fam111es ever repor*ed visiting a publlc library
or bookmobile. Just 12% of the total home visits reported a visit to the
public library had been made by any family member and the tnrget child

. was only involved in one of these V151ts Most visits we: < made hy the
'mOLher . : ' :

The adult was asked 1f ‘the ch11d had drawn or palnted anythlng durlng
the week before the visit. Children had drawn or painted prior to 82% of -
the visits. Théy had written prior ‘to '85% of the visits; but this -

‘writing was..largely writing a name (such as signing artwork) or .doing
schoolwork of some sort, and not writing stories or ietters to other people.
Most ch11dren wrote at a table (37 out of 44) Seventeen had written

\)‘ “'»"_ . . . ) | '. ~ “..v 5~




on a floor. Only 6 reported to have written at a de

sk. Some children

(for whom we have more than one report) always wrote at the same nlace

(21) while others wrote at several locales (19). We
if che wauld show us anything the child had written

- el NRkaL =11 ol LR I M

On 79% of the visits the adult was able to do this.

asked the adult
durlnu the nast wpek_ -

To sunmmarize,. it would appear that there is variety in reading habits
and environments of these families. They read rather infrequentlv with their
first grade children (wﬁlch may be indicative of parents themselves]).

Most children do see other family members read, with
rather widely read. These youngsters do not bring h
school for pleasure reading and even more rarely vis

newspapers heing ,
ome many books from -
it a public library.

One wonders where they get books to read for pleasure and if they do

any. -pleasure readlng Most children draw or paint. a

nd write frequently,

though the writing is typ1ca11y their name on a drawing or assigned -

schoolwork. Rarely is pleasure writing done. Paren
their children's wr1t1ng with others when asked

ts are able to share

These b1weekly read1ng question data are: sxetchy at best. With

information from fewer than 50% of the visits; it se

_ Parent Interview. Table 3 shows that the homes

are fairly well equipped for entertainment (a mean o
N . television) while 18 didn't have a radio. Only one
~ "phone. These families are less well equipped with "
) like typewriters, calculators, and slide projectors.

professional parent—educators—to- gather data~of\th15‘1ype_ls dlfflcult

ems_that using para-

of these_chlldren
f more than one _
home was without a
educationul" items
In most cases the

chjldren were not allowed to operate these pieces of equipment by them-

selves. Exceptions included the ‘television and ‘the
Table 3

Mean Number of Items in the Home

tape recorder.

?

and Number of Children Who Can Use Each Item Independently
(n=38)
- X No. Children Who Can
Use Item on Thier Own .
Television 1.6 26 ‘
Radios , 1.9 "8
Tape Recorders 0.7 18
Record Plzayers or Sterlos 1.5 7
 Typewriters 0.4 . 5
. Calculators 0.6 0
Slide Projectors 0.1 1
Cameras 1.6 i
- Telephones o 1.0 2

Many of these parents (16) reported*that they o
Seven-repcrted having 5-25 books. Five reported to

wned 25-50 books.
have over 100 bhooks in

their houses, so there was varJety among families on hooks available in .

. the home. There were approximately the same number
as -adult bocks in these-‘homes; however, seven, homes
having fewer than five children's books. Only four

6

of children's hooks
were reported as

‘homes had over 100



ch11dren s books We asked whether any of the ch11dren S books "belonged to"
. the target child. In 13 families (1/3) the chiid had no books he could call
.hlS own. F :

Table 4 shows the resources available to the target child. Aoaln
these homes.are well supplied, especially in areas of entertainment’ (paver
for draW1ng, pens, and pencils, games, scissors, and crayons). In
"educational! areas (encyclopedia, dictionary) the homes are less well

 supplied. This may be partially due to the higher cost of the educational
items. Dolls related to storybooks and puppets were not commor to these
-homes. All but six children had access to a desk or table on which to write.
, All but 10 had bookshelves, though 18 children shared shelves with siblings.
- Overall, these homes were falrly well supplied with learnlng resources
for the chlldren

L]

Table"4'
Resources Available to the ‘Target Ch11d
' (n—38)
Item . Child Does Child Share ‘ Child Has
T T o Not Have Item—— - - - -Item-- - e S Item
Bookshelf o 10 : 18 ’ 10 S
Desk ‘ 6 ‘ T : 25 "7
"Dictionary ' 22. 11 g S
Lined Paper 3 © 35 K L
- Drawing Paper 3 2 : .33 . s
Pens or Pehcils L2 4 . 3z
Ruler 14 8 . 16
Crayons ' 2 - 5§ ) . ‘ 31
' Scissors } 8 - 10 ' ' . 20.
Paste or Glue 13 .9 T 16
Encyclopedia 23 - - ' o120 ' 3
Easel - 38 - o 0 : "0
Blackboard | - 16 . . 8 i4
Puppet o 24 ' [ 13
Puzzles .- . 9 : 6 23
Games o4 11 23
Storybook Dolls 24 ' 1 13,
Records or Tapes . . 8 9. 21

\\ N
Sources of ReadJng Materials. Parents were asked a‘nuiber of ques-

tions about sources .of readln—gﬁgﬁerlals for their children. Only 21 of °
the children (55 %) ever br1ng home story books from school :

Library card ownership is very low in this population. Nine mothers,
four fathers, two brothers, and five sisters have cards entitling them to-

————use the public Tibrary. —Only one target child had a Tibre.y card.
Twenty-£our families (63%) reported that no one in ‘their family had a
library card. Eight mothers said that they visited the public library -

_..their children. Only one father two brothers, and one sister were re-. :
ported to have ever taken a“target c¢hild to the public-library. Only one - S U

) ‘child attends “story hour! at the 11brary Public 11brary usage is cer-

" tainly minimal for" this populatlon : _ : L -




e . Bookclub activity, though low, is higher than might be anticinated

among low-income families. Fourteen families report that someone in their
family is a bookclub member. Four mothers, one father, one brother, four
. sisters, and eight target children belong to bookclubs. Seven children
belong to school- originated bookclubs, and seven have a home bookclub
"membership. ..
Almost all of the families (33 out of 38) reported that they buy

books for the target child on occasion. Usually it is the mother who buys
books (23 do). Eight fathers and ten '"other relatives'" buy books for the
_target child. The frequency with which ’books_are bought varies greatly

among families. Sources of bought books include the supermarket (7 families),

'a drug or department store (21 families), a bookstore (5 families),.garage
sales -(1 family), and a book fair (1 .family).

Parents learn about good children's books from television (2 families),

_teachers (2 families), parént educators or friends (3 families), library
or book fair (2 families), and advertisements in newspapers or magazines
(2 families). In short, these families don't report to be ''up-to-date"
on. good children's'bOoks. Co : S

, Seven of the families (18%) -subscribe to children's magazines. One

___of these is a religious magazine, 3 are general children's magazines, 2
~are l1terary, ‘and 4 -get nature/science -magazines. .Overall, children's "°
magazine subscription use is low among this population.’ On the other hand

-21 of the families (55%) subscribe to adult-magazines or newspapers.
Twenty families get the local paper. One family subscribes to a religious
magazine, 5 families get sports magazines, 1 gets a news magazine,

5 get women's magazines, and 6 get professional journals. Magazine and -
newspaper subscription for adults, though more substantial than for
children, 'still involves only sl1ghtly more than half of these households

. - Reading Hatits. The th1rd part of the parent interview asked about
~ the family's reading habits. In most households mothers read most (16)
followed by fathers (9), sisters (4), brothers (3), and other family
.members (3). The target child ( in first grade} read most in two homes

: In 15 fim1l1es mothers read the least, followed by fathers (ll),
brothers (5), and the child be1ng stud1ed (3)

All but one fam1ly reports to-either read aloud to the target child
or listen to him/her read. This is a 'much higher percentage of families -
reported reading with the child than on the biweekly reading questions.

Mothers report reading with- their children more frequently (21 times) than
fathers (2), brothers (6), sisters (5), other family members (1), or .

babysitters (1). Fathers are reported to read least with their children in

.19 of the families. Reading with the child -is reported to occur -daily by
~ 16 parents and:once a.week.or more by 17 parents. _Again, this is sub- -
stantially higher than biweekly findings. .More families recad with the
target child after supper (13) than at any other t1me Nine read just-
before bed and eight just after school. Reading- rarely takes place

. ‘before school or on weekends ' '

* The l1V1ng TOOMm -OT fam1ly room is by far the most popular place to"

. read (22 families read there) . Other reading places often used are the .-

. '
. ’
o -
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bedroom (8 fam111es) and the dining room or k1tchep (5 familiesj.
Most-families. (16) prefer a sofa or comfortable chair in which to read with
_their children. Some use the floor (7) or a bed (7). Lap reading is
apparently over by the time the child is in first grade (only 3 families
read with the child on a lap). Children usually (2: families) sit next to
- the adult while reading with him/her.

Every parent reported that the target child read on his/her own.
- Thirty read storybooks, 10 read schoolwork, 11 looked at magazines, 17 looked
at the paper, and only 3 read comic books. Most children read something
~every day (22) or at least once a week (16). Most of this independent
‘reading is done in the evening (18) or before supper (12). The ch11d
-usually reads in the living or family room 623) or bedroom (9), on’the
floor (17), a sofa (9), or bed (5).

Most families (37) do- not set a51de a time for the whole family to read,
but 33 say they "used to." Nor do families set aside time to regularly read
with the target child (only 4 do), but.30 "used to." In 3 families iime
is 'set aside daily for the'child tc read or study by him/herself. It
does not appear that reading regularly fits 1nto the daily-schedule of
these families. .

Most families (33 out of 38) report that they do tell stories to the
- target child. -Mothers tell more stories than fathers (16 compared with 5),
- brothers.-(5), -sisters.(5), or other: family members (7). _The latter is
interesting because therée were only 7 "other" famlly members in these
" households, so 100% of these added family members are reported to bhe story-
tellers. These stories are more likely to be made-up stories (21) than-
.a retelllng of a book: (13) or a true story about 'actual events (12). In
‘29 of-the families the fiist grade target child is rTeported to be a story-
teller. These stories are also more likely to be made up (19) than
either from 11terature (11)  or true (6).

Table 5 shows that these parents are more likely to.point out words
to their children when they are readlng with their child or readlng a news-
paper themselves than when they are engrossed in other types of activities.
Most parents point out words while riding in their cars and while on .
family picnics. - They are less likely to point ocut words while cleaning
house, taking a walk, cooking or sewing.

Table 5

Situations Where Parents Report p01nt1ng Out Words
to Their Chlldxen

(n=38) .

o Sltuatlon No. Parents Who Point Out Words
_-_.when readlng_wlth_ghlld ' S — - e 35—

riding in a car : L ' o 32

watching television =~ ' ~ . ' S 3]

reading a newspaper : ' N 25

family outings or picnics o ' L -2

"in‘a ‘store or supermarket . ' : ' o207 .

-———- - CQoking or sewing .. - - 14
taking a walk ‘ ‘ ‘ o U o

" cleaning the house ' 9 L . 10
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Most families say they correct their child's speech very often (24). -~

money, but not books) (17) and by verbal praise (1
leges (4) or a hug (8).. Negative behavior is most
physical means such as spéhks (22) or by taking away privileges (15) and

sendlng the ch11d to his/her room (11).

~ They are more likely to.reward their child by token gifts (like candy or

than by giving privi-
ikely punished by

Many of jthese families (10) -do not report to encourage their child to
read. Those who do supply books (7), offer to read with the child (5)

or offer rewards for reading (4).

Table -6 shows the frequency with which the person interviewed engaged

in various types of communication skills.

V151t1ng with neighbors was the

only category where many familiés  participate daily. These families
write and receive friendly letters more than they use the phone for a long

distance call. This person rarely buys books to read, sends or receives A
a package in the mail, "sends telegrams, or types somethlng Communication. -

is more likely to De verbal than written. s

Table

Frequency of Communication by Mothers

6

(n=38)

CActivity . Every - Once

a - Less Than Once a Never Doesn't
Day week or Once a

Week

Month ’ Know
"Or Less ' -

) more
' Receive a friendly letter 2 21
Write a friendly letter- T 16

Receive a long dist3nce '

ot

telephone call _ 0 6

‘Make a long distance
telephone call

Type something

Buy books for yourself

Visit a neighbor to talk

~Have visit from ‘neighbor

" Send a telegram . -

Receive a package

Send a package

b
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b
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We asked several questlons about the ch11d's writing habits. Most chil- -

° dren (28) write daily at a desk or table (28).

They write their name (18),

numbers® (13), alphabtet letters (15) or letters, thank-you's, etc. (6). ‘None
are reported to be story writers. Schoblwork (18), or a551gned writing,
Most children (24) draw or paint

s high on the 1list of things written.

at home just about every day or-at least once a week (11) and almost all _
of-the-parents'-{33) -regularly display-this artwork~“~Artwork—1s“displayed“““““‘“’“

L

in the child's room (21), in. the living or family room (1Z), in the dining
room or k1tchen (15) and in the parents' room «(3).

work appears to be fairly common among these .families.

Displaying the Lh]ld'

Most parents (28) did not know how their children weére belng taught
to read at school or could not descrlbe the process well enough for us to

10

A



get a codable answer. Those who did know mentioned the phonics approach
most often. Most parents felt that their child wag a good reader (10)
or a2verage reader (14) compared with others in his/her class. - Only 7
thought their child was a poor reader and 7 others didn't know. Twenty-
two parents claimed to have Teceived some suggestions from the school on
how thkey could heip their child at home with reading, while 14 ‘had nst.
.“Considering- the periodic -visits by parent educators, this finding is
unexpected. ‘ : '

a

In most cases (26), these parents did not knowthow much time their
child's teacher expected the child to work at home esch night.

The educational aspirations of these parents vary. Nineteen want
their child to complete high school while 12 would like their child to
graduate from college. In response to. the question "How .far do you think
your child will go in school?" most (19) said their child would finish ~
high school. Seven thought their child would complete. college.

. ~ Most parents- (26) reported that their children like school a lot.
Nine like school a little. Only one child was reported not to like school
fnuch. . ‘ :

Most parents (23) .say their child likes to read a lot. Nine -children
+ like reading a little, and 2 don't like to read muchH.- Animal books appear to
‘be most popular (11), followed by fairy tales (8), but a wide variety of
reading interests was reported by these parents. : i '
- These children like to write a lot, too, according tostheir parents
~ (23). Seven don't mind writing, 3 don't like to write much and 1 doesn®t"
.like to wiite at all.’ ' ' :

- Television preferences were obtained through the‘anterview. Most
parents(20) report that their first grade child watches‘from 1 to 3 hours
of television a day. Nine watch less than 1 hour and 7 watch more than
3 hours.  Only 8 parents had .recommended a television show to their child

_in the previous week, but 35 say they do watch television shows with their
children, aithough most did not know how frequently they did this. Twenty:
seven of the families report that they discuss television shows with their
children, but the frequency of these talks varies widely. . '

Parents' reading preferences were obtained in the final section of
the interview. Most of these parents (30) Teport: that they like td read:
5 do not. Almost ail (35) think that books make good presents, and do give
books as gifts to their children (33). Many (28) would like to buy or ’
‘read more books than they presently do. Almost all (35) discuss what they
‘ read with husbands and/or friends. Interestingly, not all of these adults .
b . liked to.T ad_aS«children;~20~say~they“did“andmy3jﬂid“noti—'H6WéVéf:“34
— -report they like to read aloud to children. I

”
<

Parent—thild:Reading Interaction » e : S
' -DTB Usage. A total of 38 parent-child dyads were videotaped reading.
‘ a book together. 1In 28 cases theé parent rsad the book to the child while
o . in the remaining 10 cases either the child read the book or<the parent and

child shared the reading. It is interesting td note that in 7 of, these




f1- - .

latter 10 cases, the children were in the classrooms which consisted of
the children who were ""high stanine readers.” The level of the child's
reading does seem to be related to who reads the book. g

Since the data for the two types of situatzonékare very different, the
resuits will be presented separstely for each group. When the parent
read the book, the length of time spent reading varied from 1!'35" to 7'

except for one dyad who spent over 16'. The average time spent for this group

(including the one outlyer) was 3'20"™. The reading time for the second:

v group (child read or both read) varied from 7'35" to over 16'. .xcept for

one dyad in the first group, every dyad in the second group tock more time
to read the book than every dyad in the first' group. There is virtually
no overlap between the two groups. The mean reading time for the second
group was 12'15", :

The mean number‘of times each DTB was used by 2ach’ group of parents

is shown in Table 7. The group of dyads in which the parent read the hook

used very few DTB's. Two DTB's (#1-and #10) were not used by any parent
in the group. The percentage of parents using each DTB is also given in

~ Table 7. The DTB used by the most parents was #2 which was used by 36%

(n=10) parents. Fourteen of the 28 parents in.the group.used no DTB's

The data of the second group look similar to those of the first group
except for DTB;s #6 and #8. Every parent in the sécond group used at
least’ one.of each of these DTB's with the mean numbers used being 17.7 and
20.6 respectively. It appears that when the child does all (or at least .
part) of the reading, the parent corrects:the child more and gives_the
child time-to figure out the words. Since these children are beginning

readers, this finding 1s understandabl\

.

. Table 7

@

Medn Number of Each DTB Used by
Parents and Percent of Parents
.Using Each DTB in the, Two Conditions

Parent Reads Book Child Reads. Book

(n=28) (n=10)
; S X : % X %
1. Get cﬁ//n to ask~quest10ns 0.0 0 0.0 n
2. Ask questions with more than 0.8 36 0.4 20
’ one correct answer.
3. Ask questions with more than 1.3 25 0.4 20
- work answer.
4. .Encourage child to enlargc 0.3 . 11 G110
- -.upon his answer. , .
5. Praise child when he does 0.4 14 RN : 10
well " o . . . ) .
¢. Correct child in neutral 0.1 14 17.7 . 100°
© or positive way. Coe ' . _ B
7.. .Get child to make judgements 0.1 11 S0l 10

on basis of eV1dence

~. . . ’ L . . |
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L A ¢ . Parent Reads Bock Ch11d Reaus Book
' (n=28) s (= 10)
X 5 X
8." ‘Give child t: " 0.1 11 20.6 100

o 9. Before start: ohd 0.1 11+ 9.0 0.
' time to look ov.. ......ials. - .

10. Before startlng, explalu._ .+ 0.0 -0 0.0 -0

. act1v1ty : ° e _— ' ’

) "‘\x Sl ‘\"
To summarize, there were - “two groupshof parent ch11d dyads In one

. group, the pdrent read the book in the- other group the child did all o:
. part of the reading.. Theé first group of parents spent approx1mate1y 3 1/2

;h minutes reading the book "and usedsyery few DTB's. The second group spent
E - about 12 minutes readlng the book and used a 1arge number of DTB's #6 qu
S T _ L

R Rec1proca1 oategory System (RCS) & Examlnatlon of ‘the RCS data..indicated

7w that, as with the DTB's, two distingt sets of results were present; one

© .- for dyads in which the mother read and one for dyads in.which the child -

“w-réadi—-When- “the-mother-read-approximately-60% of-the- “talking; was—done- by

.. 'the’ mother with 10% done by the child. When the ch11d read the mother and

= chid, each..did approx1mately 50% .of- the talklng A difference in this: "
. ,"dlrect_on\between the two sets of dYads would be expected, but the magni- .-+ -

- Atude-of “the d1fference is surpr1s1ng For 3 of the 28_dyads in’ wh1ch the s
;hfmother read the mothers d1d 1000 of- the _talking.- o '

\.A‘

‘g-gi"“-' varié “talk 1sfdef1ned as® the number of dlfferent categorles
. of. verbal behavio? used, . (e g., d1rect10ns questlons, readlng,,oralse etc. )
~ 'The. ‘maximum number of categories for both ‘persons is 14: 1In dyads iny/
S-=~"7" which the mother read, she used an ‘aveyage of 5 different categoriessiwhile
8 the: child:used 2 different categorles ‘The other dyads), the mothers used
xan average of: 8 d1ffeﬂént categor1es and the ch11d used an average ; of 4
bdlfferent categorles It is:intereting to note that in the. child- readlng '
dyads both the mothers and ch11dren showed -a greater Var1ety of talk

“ ) < -

Questlons asked by the mother were d1V1ded 1nto two categorlesg c]osed
‘and ‘open.’ . The’ deflpltlons for these categories. are very similar to those
‘ usually found in the -literature. Very few open’ questlons were aSAed by -
- mothers: 1n e1ther*type of dyad 'so no further discussions of" that data will-
“'be given."“Since the two types of dyads differed in the total- length of.
% -their session (. to: be- discussed further in the next section), direct
‘comparison between the two sets of dyads cannot be made- of ‘the number of
“closed questions asked: Percent of mother-talk which was questions.also
cannot be: d1rect1y compared between the two types of dyads as. readlng
X by the ‘mother is a large component: in.one type of dyad and is small or
o absent'i ‘the other group. -Onething which can .be examined, ‘however, ,is
;;,whether~or ndt the mothers asked any questions.’ In dyads in which ‘the -
. child read, every mother _asked at'least ‘one .question, while in dyads where -

" - the ‘mother read only 24 of the 28 mothers asked at 1east one questlon
. - . . g R - . i ﬁ

B N
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One last set of results to be reported concerns the percentdge of
questlons answered by the child. This perceritage uses as a base the total
number of questions the child was allowed time to answer and eliminates

those. immediately rephrased or answered by the mother herself. In mother-

read1ng dyads approximately 60% of the questions were answered by 'the - child .
wh11e in child- read1ng dyads aperV1mate1y 75% of the questlons were answered
by the ch11d ,

To summarlze;‘ln child-reau. .., dyads the mother -and child more equally
shared the talking and both mother and ¢hild used a: greater variety of

- - categories of verbal behavior. "Also, in ch11d-read1ng dyads, a higher
- proportion of mothers asked questlons and a h1ghd¥§percentage of the questlons

. Were answered

- rema1n1ng 80 1t was in varlous other p051t10ns Yo e e fﬁ:rf”

Parent Child Reading Observation Schedule. The data for most of the
items. on this .instrument looked similar for those dyads ‘in which the parent .
read the book, and for those in which the child read the book. - For those . _
items on which the two groups differed, data will be presented separately '

with group 1 (parent read1ng) n=28, and group 2 (child reading) N 10&

Regardless of who read the book, *he read1ng usunlly began 1mmed1ate1y

~Twenty-five of -the 38 dyads mentloned ‘the, title of the book; either from: . o
the-cover ‘or the title page never from both. No dyads mentloned the author' s.T

name, wh11e four. mentloned the ded1cat10n v C -

> For 76 of the dyads,xregardless of who read the book the book was _
placed on-the table in front of both the parent and child. For 16% of ‘the
pa1rs ‘the book was: placed on the table in front of the’ ch11d while for the

, . \\
Three kinds of‘questlgns which the parent m1ght ask were tallied. Fhe

‘first related to asking the\chlld to predict what might happen next in the-
.story. A total of 18 questlons .of this type was asked by L5 different

parents. - No’ parent every asked the child to imagine him/herself as a

.character (or in a 51tuatlon) in the book.” Only one parent related somethlng

in the book to the child's own exper1ences
- o
- Ta111es were also made‘of the number of times' the parents dlscussed
the different topics presented in the book. Numbers and countlng were most’

. frequently discussed (26 times by -seven dlfferent dyads). . Various types of

foods followed in popular1tyi(16 times by nine different dyads) Metamorph051s

‘and cause-effect were rarely\dlscussed wh11e the days of the week were

never dlscussed

Nearly" every parent looked at h15/her ch11d many t1mes during. the
se551on and approx1mate1y one-third’ of the dyads were in physical contact
much of the time. The children showed large variation in- how:much they
touched (or handled) the book and in how often they" 1nserted ‘their f1ngers
in the various-holes in several -pages. There were also large differénces

" ..4n"how often parents p01nted to p1ctures (or words) and verballzed the ]abel

(or word)
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Very 11tt1e occurred after the book had ‘been read Slx dyads retold
the story. . Four of ‘these six, plus three other dyads- looked at the pictures
again, Two of the same initial- six dyads reviewed the kev words with the
child. Thus, only n1ne dlfferent dyads did any act1v1t1es follow:ng ‘the
readlng of ‘the book L

For the ten dyads in. which the child read the book, tallies Qere made
of the various nrocedures:used by the parents when the chlld stopped at

a word, mis» >unced a’word, or skipped-over ‘a:word. The most common :
b y procedurv Wt “pply the correct word. The next most frsquent technlque -
used wa:. :.avirn ¢ child sound out the word by himself. This technique
-Was- c105c1,  .owed by helping the child sound out a word, using hint

questions and proV1d1ng no inforitation.. The procedure tdllled least often
 was the use of p1cture cues. :

Chlld's Development in Readlng

I ) P

b " Children's Reading Achievement. In March, 1976, the Comprehenanve :
- - Test of Basic Skills (CTBS) was admlnlstered to. all. Foliow Through-children—
'+ ... —...in the project sité&.  The number of children in this particular study who

scored at each stanine level for each readlng sect10n oF the teet is given

in Table 8. "
', .
‘ - ! Table 8 o
’ " .7 > Number of Children at Each Stan1ne -of the Readlng IR
i Subtests of the Comprehen51ve Tests of Ba51c Skills (n 47)
aif—amertanlne:auhetter\.;Word~'-; Gomprehen510n1~ Word;- Composlte
- .Sounds Rec. T : : - RecLALI_ ~Score~
[ - ; [R———— N
v N P : :
1 4 4 o 9 5 © 2
2 3 7 10 6. 4,
B .5 .6 8 .5 10
2 11 -10 8 12 . 13
~ 5 14 10 " -5 127 11
6 77 - 7. 4 4 5
-7 3 1 -2 2. 2
'8 - 2 1 1 , -
9 - V- ~ T~ - - f

&

- For each subtest and for ‘the. comp051te ‘'score, there is a. range of at
_ 1east -7 stanines: - The distributions 1ook relat1ve1y "brll shaped," but
in every case the midpoint -of - the dlstrlbutlon falls in the third or

v

fourth stanine. 4

o 7 -~ - The, dlstrlbutnon of 'standard scores by classroom is presented in: Tahlc 9
. (standard scores will generally be used for data analysis). It is evident
that_some classrooms have children who score considerably hlgher than other
" classrooms.. This is not surprising since.the children who were "high stanine :
- readers" at the beginning of the year were grouped in.one of the ‘two pods
. while those who were "low stanine readers" at’'the beginning of the year were
" grouped in the other pod. “Within- each pod ‘however, the ch11dren were
'randomly assigned to teachers ' -

M)
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Wt Table 9
. Mean Classroom Standard Scores for the Reading
Subtests of the Comprehensive Tests of Basic Skills (n=46)
Classfodmw.wﬂp. of  lLetter Compre-- Word 'Composite
‘ - Students Sounds hension ‘Rec. II  Score-

226 209 - 203 232

1 6
g 4 223 200191 1 222
6. 236 22200 227
4 6 . 2177 215 195 196
5 1 243 242 233 295 V-
6. 6. - 230 214 215 . 246.
.7 5 234 235 212 - 261 .
8 - 5 234 252 .. 236 292 -
“9 7 211

218 . - 2097 T 226

ChHild Interview., The first ‘22 qhéstiohskgssesscduthe_éhildfen'szattitudeé

: tt6Wagd reading. Questions were adapted from several-existing,instruments to
- be.appropriate for first graders. Children: could respond yes, sometimes, or -
- no to the questions.' When they were cnded, responses indicating a positive

answer were assigned two. points (#2), 'sometimes' were assigned: one noint,

and "a.negative attitudinal response was scored zero. The responses were -~

totaled so that the highest possible.score with the most positive attitude
was 44. Scores ranged from 20 to 44 wi® . 37!34 being the mean for vhe 41
children., -Table 10 shows the distribuz: - of attitude scores. This .group
of first graders had very positive attit:.es toward reading.

et * Table 10 R
Distribution of Scores for the Reading =
Attitude Section of the Child-Interview

‘Attitude Score .- - No. of Children - Attitude Score No. of Children .-
20 S -2 37 . 4
27 ! 1 3 38 . 5
30, 1 . .39 4
32 1 40 5.
33 o 1 T 41 !
34 : T 42 ¢ 3
35 L3 43 3
36 S 3 44- - 3.

X
-~

The sgcond'parf of:thé child iﬁ%erview asked the child questions ahout

what reading.is. For example children were'asked to explain how they
knew what a sample, séntence said and how they would teach another person

vl

. to read. .Responses were totalled in such a way that*the clearer the child's .

perception of reading as convéying meaning-was,- the_higher the score and % ‘
the“vaguer the Tesponse, the lower the score. Perception scores ranged from & -

.~ 3:to 13 with 16 being the total possible score. The mean score was '8.68.



"-Table 11 shows the dwstrlbutlon of perception scores.

3
B

Tuble 11

Distribution of Scores for the Percept1on of
Readlng Section of the Child 1nterv1ew -

Perception'Score ‘ No of Ch11dren g 'Percept10n~Score No. of Children
3 1 S10 e 5
-4 2 i T 9
5 [ 2 12 3 '!'?..:f’ - 3
4 6 3 13 ' 1 :
7 3.
- 10
9 - g 2
" Most of these “youngsters- perce;ved of reading as decodlng or- soundlng out- “;”qtgw

letters within words. Few attached meanlng to the1r ‘demonstrated” def1n1t10ns‘?‘“f*

. . ’ g - ' 5
S The third and lzrgest part of the 1nterv1ew‘concerned the readlng hablts

of ¢he children’ and included quest1ons about home and school reading environ-

ments and library usage. Forvexample children who responded that they.
freguently read at home with a variety of family members and in. a variety-
of plazes scored higher-than-children who did not read at home. Scores

.on this part of the interview renged from 7 t, 36, with 43 being the hlghest

score posisible.. The'mean was 26.12 with a d1str1but10n as_shown on Table 12.

~
-

. ‘ - o ‘ . N . ‘
o . L. Table 12 -
S ‘1str1but10n of Scores for the Reading Fab1t Sectlon .

Sp— ‘ -, of the Child InterV1ew o . — S

.

Haby; Y.ore .- No. of Children- fHab1t Score - No. of Children Tt
1. 27 .6
2 1 28 - 3
- ‘. 3 29 ' 5
23 5 . 30 - 22
R 4 32 1 | .
25 5 36 "1
.4 : -

S In . =meral these children.read at home, predominantly with their
mothers. In every response which asked which family members read with the
child =r took the child to the 11brary, mothers far outscored other famlly
membe:rs. These ‘children report” they do more reading on tlieir own than Wlth
other {amily members There was very little public lJbrary ‘usage reportcd

da
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- Findings: Relatlonshlps Among Measure - . .‘;-f o

i '
i |-

Ch11dren s att1tude perceptlon and habit tota1 scores were not 'sig-
nificantly related, nor was any one of these. comblned measures 51gn1F1cant1y
related to the children's reading achievement scores.: Few of these child ' !
measures were related to the measures of home: env1ronment or mother-child

" interaction. Although, a number of the correlations. Would likely be-

spurious with .so many different variables, some of thé significant relation-
ships seem either sensible" enough ' or frequent enough (i.e., are reinforced
by both parent interview and ‘the- b1week1y home reV1ew)“to be reported here.

. There were several 1nd1catlons that television- may be related to
reading attitudes and habits. ' Familics that owned more te1eV151ons (the

- mean was 1.6 television per home) tended to have children who reported .
»”negatlve feelings about reading. Children who reported that someone

often .read.to them at’ home, also watched less te1ev151on accordlng to, the1r
'Parent's interview. - N - | -

& : o i - \
B

‘There was some 1nd1catlon that" ch11dren who percelwed themseives as

1

~7poor readers-were read-to-less and- were-lesswinvolved-with -books. ~These ~ = ' ———.
children who-perceived themselves as. .poor readers did tend to-score lower- '

on, the read1ng aghlevement test ( r-m< 365 p<: 01).

o,

.The ava11ab11£ty of books as - determlned by. the d1fferent sources
mentioned by children and their parents did seem.to be related to.some

"+ specific child att1tudes, habits and ach1evement When all the’ sources

(11brary, ‘bookstore, etc ),were .combined, the total ‘was slgnlflcantly related '

- to read1ng achievenent. Scores (r = .58; p( 01). Apparently better readers
”utlllze more sources of books than poor readers do. s

Only a few 1§ems of mother ch11d 1nteractlon re1ated to ch11d ‘achieve-
ment'‘in reading.  Parents of low achieving children corrected in a negatlve
way - (negatlve DTB #6) more often than parents of- hlgh ach1evers (r = .53 . |
p<&.01). Further chiidren of parents who correct 1n a p051t1ve way rcnort-f‘

_that they 11ke to readwin-scho-l.

The urweekly reports indicated that- chlldren who had been read to more
often made greater use of the public¢ library (r = .33; p<L.01). Their
families as a whole also were more frequent users of the library (v = .41;

d,p < 01) ~Chitdren who were ‘read to more frequently also saw adults read’

more in the1r home (r = .43; p&.. 01) and had more children's books _at home
(r =:.58; p<.01).. In general, the1r homes (a comp051te variable) were,

.more’ 1nvolved with reading (r = oS p<: 01) than- the homes where chzldren ot

weére not. read to as*frequently

- There was a hlgh and 51gn1f1cant correlation .(r = . 83; ptL 01) For -
dyads in which the child read the ,book on the v1deotape between total

DTB usage and the number of b1week1y visits with reading questions asked.

Although this involves a very“small n (n = 10), it may be an ‘indicationeither that B

(1) fam111es which are easier”to approach, or, (2) parent educators who

more fully carry -out the1r respon51b111t1es do in fact result in a greater .
R

"use of [DTBs by- parents.

e e e et e om0y © o
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~ Writing and drawing in the home had positive relationships with children's
" total attitudes toward reading. Children who wrote more (on the hiweekly’
reports) also read more with their parents (on the same instrument).

~ Children's responses to the item, 'books should be shared," were
interesting. Children who felt positively about sharing books both had
fewer bocks in the home and were in familiés that bought fewer books.
, -~ Homogenous grouping of children was reflected: in several responses.:
. Children in the low pod (5 ¢lassrooms) were seldom permit-ed to use the
~ school library. Therefore, as expected, positive relat’ " g - sred
‘among reading achievement scores, .the .use of the school library and the
number of story books brought home from school. ’ '

" Conclusions ~ . o -

Conclusions about Reading R ) : Co K

Perhaps the most interesting finding of this study was the fact that’
~these children had access to so few sources of books. Public library
usage.was minimal: School library usage was limited to thosefirst 3
graders who could read; and even-then, there was little use of the school T
library. Sources such as boskclubs were rarely used, and book buying was
common only in a few. homes. It is apparent that if these children are _
to have ready access to books, either the school library needs. to be utilized
more Or parents need to be helped to seek out'books;from'more;sources.’ﬂ i
. N A A ‘ g _ RIS
- Since many of_these children have vague perceptions of what reading _
is or.perceive of reading as.'sounding out letters," it may be wise to =
“examinevthe“readihg'curriculum,at schools. The schcol uses phonics :
approaches to teaching rending. = Either this decision should be reviewed -
‘considering children's perceptions or the curriculum might be expander’ .
...to give_chilHren»broader views of reading. : D

~ Mothers are the most involved family members with reading. . Mothers
read with -children’ far more often than other family-members. In the few.
.~ homes. that did visit the public library, it was mothers who took their
: " . children. Since mothers are more heavily involved with children's reading
- - . .development than other family members, this Follow Through Program and the '~
'~ --schodl system might consider trying to involve other family members more
. in home learning tasks. - ' - s 3 -
. Also since these mothers do not captialize on learning opportunities
when reading a book with their child (DTBs, RCS -and R0S), it might be
- helpful to give them some training in book reading. Home learning tasks -
‘might focus on book reading behavior or groups of parents might be offered
workshops ‘ori the topic. Parent educators may need better training in helping
parerits become better readers with their children. - ' - . -
, ‘Since childrén's attitmdes toward reading, perceptions of reading, .
reading habits and reading achievement -do not appear ‘to be related, teachers
~and parents might ‘be advised to look beyond achievement as the sole indicato-
of c¢child development in reading. School curricula might be devoted not
only to teaching young childrer how to read, but also to helpimg children
- -~ -Tetain.positive attitudes toward reading, develomi=g clear percar~ions of
- what reading is and developing good reading habir~. While thes: "

>

o _/“
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conc1u51ons about- readlng pertain .solely to our sample\populatlon it is . v
p0551b1e ‘that other low SES, white families might resemble our subjects.

Some of these conc1u51ons, therefore, may. be relevant for a wider audience.,

The liklihood of similar conditions existing elsewhere. ought to at’ least

" be explored by others ‘intecrested in family reading habits and children's

progress in readxng

Conclusions about Procedures,

U51ng paraprofes51onals to gather data on biweekly home visits was
not . wise decision. Too few forms were returned. Periodic 1nte1v1ew1ng,,
however, would seem to be a useful technique for gathering information on
family read1ng hahits. Although we have no way of. determining which. responses
are more accurate, in cases such as amount of reading done with the child,
we suspect that the biweekly account is a more dependable repert ‘than the
one-time parent interview. Parents who report that: they read with their’
children every nicht may intend to develop this habit, but .jn fact may:
not be living up o their ideals. A crbss-check between two interview
instruments, in cases where they agree such as 11brary usage, etc does
verify to some degree parental report1ng of fam11y aL11v1t1es ‘

Inrerv1ew1n a ch11d is probably the most “direct’ way to gather 1nformat10n
on:attitudes, perceptions and- habits, especially for a first grader. -A
problem arises, -owever, in the 1nterpretat10n of the child's response.
Children¢may have more précise perceptrons of the reading process, but may
.be unable-to‘verbalize -their perceptions.” ‘The High- 1etest reliability
for our pilot sample with the: -child interview does indicate that attltudes,
perceptions, and habits while dynamic, are.at least consistent for short
periods of time. A : R .

More basellne data needs to be gathered which. looks ‘at ch11dren S
total development in 1ead1ng .and at family reading habits. Before we ;e ST~

ask the question, can parents be trained to. read Jbetter with their children,
we need, .to know more about how a broader range. of partnts does read with,
their. chlldren. In order té determlne the effects of the quality of parental
oral reading behavior. on young chlldren, we need a wider range of parental
reading behaviors. There is no. doubt that d1rect observation is the best . .-
metlod of obtalnlng data on, parent ch11d 1nteract10n. . .
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